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The Next Phase in Ontario's Education Strategy
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Ontario has:
*40% of Canada’s 33.6 million people (it is the most populous
province)

*60% of 225,000 immigrants who come to Canada annually
*Over 1 million square kilometres of land

2.1 million students

*Almost 126,000 teachers (unionized teaching and support staff)
*About 5,000 schools in 72 school districts

*Four different publicly funded school systems (English publlc
English Catholic, French public and French Catholic).
*95% of all students attend publicly funded schools.

System on the Move: Story of the Ontario Education Strategy
http://www.edu.gov.on.ca/bb4e/Ontario CaseStudy2010.pdf
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Eight mind frames that underpin every action and decision in a school....it is a
belief that we are evaluators, change agents, adaptive learning experts, seekers
of feedback about our impact, engaged in dialogue and challenge, and that we
see opportunity in error, and are keen to spread the message about the power,

fun and impact that we have on learning. John Hattie (2012) Visible Learning for Teachers:
Maximizing Impact on Learning 6




Research, Evaluation and Capacity Building

e Goal: To build Ministry and sector capacity for the use of
evidence to inform decisions and implementation.

e Research, monitoring, evaluation and capacity building are
integrated into the work of Ministry staff and the sector
through evidence-informed practice that:

o Improves the coherence of planning, implementation and ongoing
learning .

o Facilitates capacity building for improved student learning, well-being,
achievement and engagement.

o Supports good decisions and promotes increased public confidence.

o Builds a culture of evaluative thinking through collaborative inquiry,
action and reflective practice that is adaptive, coherent, precise and
personalized.

Ministry of Education 70 .
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Evaluative thinking valuable for the sector

e Evaluative thinking gets us to be
more precise y

e Evaluation as an instrument of B%

change /

* Role is to mobilize knowledge  » &%
across the province (Franz, 2013)
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Evaluative thinking identifies the flow of organizational knowledge and this
provides decision makers with a point of reference for quality decisions.
(Widmer, 2013)




Why evaluative thinking is important?

"Improve student achievement and well-being

=Creates a positive climate and community--
where shared ownership is encouraged

"|Inspire each staff member to be the best they
can be so that students achieve their potential
(Malloy, 2013)
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Idea of Evaluation has evolved over time

= Value of infusing evaluative
thinking

= Supporting work in a complex
system that require precision
(Gallagher, 2013)

Embedded Evaluative Thinking Creates Lasting Impact: Evaluation is an
activity that produces reports; evaluative thinking produces effective
organizations. Evaluative thinking is systematic, intentional and
ongoing attention to expected results. It focuses on how results are
achieved, what evidence is needed to inform future actions and how to
improve future results. (Patton 2013)




Evaluative thinking serves the leader

e Public sector leaders’

. | §
responsibility:

-

o To know the impact and
evidence

o To have the information
needed for decision-making

(Franz, 2013)

l A

Leaders as Lead-learners... visible and public co learning on the part of
administrators is such an impactful dimensions of high-leverage
leadership. (Katz 2013)



http://www.edu.gov.on.ca/eng/prospects/section4ptb.html
http://www.edu.gov.on.ca/childcare/paying.html

Leadership role in evaluative thinking

e |Leaders creates the condition for evaluative thinking
as a learning organization

o Importance of data

o Communication

guestion

What’s making a difference in getting people oai.dmf)'pt
evaluative thinking? What is helping us to cultivate
evaluative thinking? What has supported that thlnkmg?
(Franz, 2013)


http://www.edu.gov.on.ca/morestudentsuccess/transition.html

Embed evaluative thinking in the work we do

Primary reason for using logic modeling
esupports precision

edialogue with common vision

erigorous analysis
ebe on top to move forward (Gallagher,2013)

Evaluative thinking = Thinking skills (e.qg., questioning, reflection, decision
making, strategizing, and identifying assumptions), and Evaluation attitudes
(e.qg., desire for the truth, belief in the value of evaluation, belief in the value of
evidence, inquisitiveness, and scepticism.) Archibald and Buﬁdey, 2012




Use of logic modeling as a way we work

=Keep terminologies to a minimum
*"Theory of Change — plausibility
"Program/Theory of Action — feasibility

What is a Program Logic Model?
What is a Theory of Change Logic Model?

We believe that ... Doing this ... Will get us there ... %‘ %
S S —— ‘be,
Identified Needs, Knowledge + Description Objective(s) &
Assumptions ) Activities
How would you summarize what you | Where do you want to get to?
Why do you need to do this? How do |are doing to get there? What are the
you know? ) Inputs activitiesand Intermediate Long-term
Name the activities/strategies that processes Outputs Immediate Outcomes Outcomes
Define the assumptions that support will deliver your intended results: What are the needed to Outcomes
the specified strategies: resources that generate the The outputs or = Intermediate +  Longer-term
link directly to outcomes? products that = Immediate changes, often changes, oftenin
* the evaluation and research and will reflect the changes, oftenin in program program
“supply” the = Whatare you accomplishment program participants or participants or
activities? 30'”‘7‘50 be of activities participants or organization, by organization, by
oing: organization, as a applying the applying the
= Whatdoyou + Describe the * Quantified and result of the immediate intermediate
needto specific action guahﬁzd, o activities. changes changes resulting
lish th escribes types - . y .
* ‘specifying the intended results i;;?ergift'wt'zs freps that wil levels, & ’ «  Often incdude ltiseuétc‘{jiags;—l ‘ﬁegmr:het;ﬁgmes
= how intended changes will to occur? bring about the audiences or : iing 1
intended results. specific changes desired impact.
occur target delivered : y .
+  Indude human in awareness, +  Often include
* practice Financial " | = Description «  Whofwhenfwhere knowledge, skill specific changes |+ Oftenindude
. organizational should include do we reach? and behaviour. in awareness, specific changes in
community, or tools, processes, What? How knowledge, skill awareness,
. system evehnts,‘ many? How and behaviour. knowledge, skill
resources in any Eiec no ogyd, often? and behaviour
* and theory combination evices an
actions that are
tentional.
that inform choices [ntentlons
= = — - - - - A program logic model details resource, planned activities, and their outputs and outcomes over time that reflect intended
heory of Change Logic Model - 3 general representation of hov 1 believe change vaill occur, Logic models are visual method of presenting an Idea
Ki v & Phillips (2008) The Logic Model Guidebook — Better Stratagies for Great Results results. Knowlton & Phillips (2008) The Logic Model Guidebook — Better Strategies for Great Results

="\What would tell you that you are getting there?
"How do you know? 14



Implementers and educators need to come together early

e Logic model brings people together to reveal
assumptions, establish expectations, etc.

o Prescriptive in earlier stages - differentiated (McKinsey
Report)

e Leadership at each different level

o Set parameters

Premier/Minister

Core
Priorities

Instructional Leadership in
the Government

o Create meaning from their own context

o Co-learning
o Know when to seek an outside view
(Franz, 2013)

Policy, Support
and Pressures

District 15
Leadership



The Implementation Cycle




The Implementation Cycle...simplified

Needs
Assessment

Examine data
(achievement,
demographic),

Determine what we

know

Evaluation

Consider results and
inform needs
assessment

Evaluate process

Planning

Set goals and

implementation actions

Determine inputs

timelines

Reach Every
Studemt

Establish roles and

Monitoring

Consider early results
Make adjustments

Re-assess context
Maintain momentum

Implementation

Ensure monitoring and
reporting processes
are in place

Maintain
communication

Flow inputs
Grow relationships

EVALUATE

INITIAL
PLAN

REVISED
PLAN

EVALUATE

REVISED
PLAN

EVALUATE

Source: Kemmis (1983)
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Evaluative thinking needs to be an inclusive
activity — challenges for leaders

How do you make it happen?

olLeaders messaging constantly and
deliberately that they value
evaluative thinking

oEnacting evaluative thinking in the
ongoing challenges of our practice
(Gallagher, 2013)

Embedding evaluative thinking requires treating evaluation as a
leadership responsibility and function. Leaders walking the talk: reality-
testing, results-driven, learning-focused leadership (Patton 2013)




Building Ministry and sector capacity for the use of
evidence to inform decisions and implementation.
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http://www.edu.gov.on.ca/eng/prospects/section4pta.html

Board Improvement Plan for Student Achievement

K-12 IMPROVEMENT PLANNING ASSESSMENT TOOL! —2012-13

BIPSA Process 1 to 2 NEEDS ASSESSMENT

Student Achievement Data
What do we know about student
achievement in our Board?

+ Monitaring evidence from previous BIPSA
=nd SIPSAs

+ School Effectivensss Framewark (SEF)
data

+ Report Card marks

« Learning Skills and Wark Habits

+ Evidence from student work

+ Individuzl Educstion Plans

+ Achievementof students nat
participating with the Ontario curriculum
=nd/or EQAQ assessments

« Student Success Key Indicators (e
credit accumulation, pass rate)

+ Grades 3,6,9 2nd 10 EQAO and
exemption rates

+ Grades 3,6,3 2nd 10 EQAO by Special
Education exceptionality [excluding
Gifted)

+ Board Common Assessmants

+ Readinessto Learn Data fe.g. Early
Development Instrument, Teacher's
School Readiness Inventory, Teking Stock]

« Attandance ions and

Demographic
Data
Who are our
students?

= School Profiles

= Dataforall
students
[student
profiles)

« Disaggregated
by student
groupsthat
have been
identifiedas
requiring
differentisted
support
(including but
not limitedto
students with
Special
Education
needs,

Program Data
How are our programs
and services promaoting
successul outcomes for

Perceptual Data

What do Board
stakeholders

all students? perceive to be « Do the goals relate to the curriculum? « How will these strategies/actionsimprove
strengths and «Have asmall number of goals been established? instruction?
+ Curriculum needs in the » Do the goalsrepresentan urgentcritical need and align with « Are the strategies/zctions limited and sufficiently

implemeantation

+ Assessment and
Instructional practicas

+ Programs, coursesand
servicesthat meet

Board and
schools?

« Studant Surveys /
Student Voice

4. TARGETED, EVIDENCE-BASED STRATEGIES/ACTIONS

How do SMART goals/If... then statements align with the
needs identified in the Needs Assessment?

= Do the goalsindicate what students will do differently?

the znalysisfrom the needs assessment?
« Are the identified goals capable of delivering the most gain in

How will the strategies and actions change

practice to achieve the goal(s)?

» |sstudent learning st the core ofthe stratesies/
actions?

clearso that 2ll stakeholders can understand what is
needed for effective implementstion?
student achisvement? « Are zll strategies/zctions informed by research
Iseach goal and/or effective classroom practice?
#  Specific znd student focused - does the goal represent the mmml>! . 7re interventions for schools and student sub-groups

specificstudentneedsa | |, parany/ grestest ares of need for some or 2l students? identifizd?
the Board 2nd Schoal Communityinput «Measurable - Targats? reprasent improvementin student « Are there strategies/actions relstad o helping
levalsfe.g., Altemative, | | coar lzzrning. They are achisved by the focused efforts of st=ff, parents support studant lsarning?

Continuingand Adult
Education, Guidznez and
Career Education
Programs, and
Transitions)

+ Board znd school

Recommendation
s

« Bozrdinput

« Studant and
Teacher input

+ EQAD survey datz

+ School Climate
Surveys

« How satisfied are

cultures focused on
successful outcomes for
=l students

parentsand studentsthemselves. Awide varistyofdztaare
used to set the targets,
oHzs2 baseling baen established?

Isthere a clear relationship betweenthe key factors
believedto have causedlow achievementand the
J_stratesies/actionsselected?

=What tools will best measure if targets have beenachieved?
eArg improvement targets identified [not ralzted to EQAO)?

Are targats sufficiantly ambitious for underachieving

BIPSA Process 5. RESOURCES

populstions?
« Attainable - Is the gosl ressonable? What isthe evidence? s
the goal ambitious yetattainable?

How have leaming. financial, human and
technological resources been aligned and

What evidence is there that the goal(s) have been achieved and

how will lessons learmed be applied to future improvement plans?

+Compared ta the beginning of the year, what progress has beenmade in
relation to the achievement of each goal(s)?

«+Isthe evaluztion plan designed explicitly to describe the stepsthat
should be taken to sustain successes and eliminate unsuccessful

+ Examine trailing data sources [IEP, creditaccumulstion, EQA0, mark
distribution, etc.) to determine whethergoal (s) had an impact on these

measures.

+Hasthe achievement of students with special educstionneeds been
P

reviewad inralztionto the ozl

+ Exsmine evidence from eycles ofinquiry to determinzimpact on

identified student needs

‘everything gencs’. The sverything agends is an ‘energy vampire’ that s
thatwill make a difference for studems. [David Perking, 1992, Smart sehool

Directors/SOs

BOARD
IMPROVEMENT
PLANNING

NSTRUCTIONAL
LEADERSHIP IN

- - : N
Aboriginal ELL, | + student, parent, staff stakeholders with «Results-Oriented - Why is it impartantto schisvathis soal? differentiated based on student and school needs? TI’uSteeS/Local
gander, and and community e et For students? For staff? For schools? For the Board? + What evidence do you have that resource dedisions :
Children and engsgemant orograms? + Time Bound - What isthe timeframe for achieving this gosl? have had 2n impact on student achieve ment? Community
Youth in Care} srams
goal(s) to
easof -* 4.1 Select and explicitly
BIPSA Process 6. MONITORING PROFESSIONAL LEARNING udent articulate a few high
How does shared How does ongoing monitoring relate specifically to the How is professional leaming responsive to the leverage strategies for
|EEﬂtI!r!|‘IIiprCi|itEtE achievement of the g.oa\[s]? goal(s)? each SMART Goal/ If...then
monitoring and support « Are we making effective use of data already collected? What )
the implementation of dataneedsta be collectad? « Do professionzl learning strategies and action steps inguiry statement.
strategies to achieve the + Doasths monitoring plan describa explicit data to be collecad maintzin 2 school based and job embedded focus? slatedto 4.2 Identify how each strategy
goal(s)? srjd sns\vzed,\fhen-’hﬂweszhgﬂslwillha m:sm'l:red and who « Doesthe professional |earning plan clearly indicate ave been would be measured—
. lsthere 2 designatad L ::!IEE responsiblefor reporting progress for each SMART e wnat.e:lu:at:rs.ne::lt:l lzam to implement and what evidence will
4 individual/te=m responsible £ ) ) ) monitor strategies?
for the suppart and «Doesthe plan include a continuous cycle of monitoring and « Do professionzl learning teams/ commurities focuson | earch demonstrate
manitoring processfor each opportunities for mid-course revisions? student work? guiry implementation, outcomes
ozl « Are communication stratagiesin place so that allstakeholders « Are professional learning teams/ communities and impact?
& understand the plznand know their respective roles? [i.e., engzging in collzborstive inguiry? Impac
Trustees, Board and school staff, Students, SEAC, Parants, « What isthe connectionto Board Leadeship : SMART 4.3 Which actions related to
School Councils, Community} Development Strategy? _then area of greatest need
*-17 IMPROVEMENT PLANNING ASSESSMENT TOOL is 3 comprehensive tool to assist BIPSA development The questions in green under each heading help guide a focused and precise approach to BIPSA’s annual and ongoing planning that supports the movement away from the i based on might dellw.argams in
chs 3l of our energy and serves tolesve s tired and frustrated becauss we can never fully accomplish what we hop to o, Plans that are limited in scops nabls staff tofocus on & few really important things ssment g Studentachievement?
£.4) Texts in black are prompts 1o help inform and are not meant 10 be & check s
* From page 45 Partd &lossary in K-12 School Effectiveness Framework — & Support for School Improvement and Student Suceess hitp://wiww edu =ov o ca/ens/literacynumeracy/Framework _engish pof
' MONITORING ' PROFESSIONAL TARGETED, EVIDENCE-BASED
What evidence is there that the How does shared How does ongoing monitoring RESOURCES LEARNING STRATEGIES/ACTIONS
goal(s) have been achieved and leadership relate specifically to the How have learning, financial, How is How will the strategies
howlwnl lessons IFarned be facmltatzla achievement of the goal(s)? human and technological profelssmnal and EFtIOIlS chalnge
applied to future improvement monitoring and resources been aligned and Iearnmgl practice to achieve the
plans? support the 6. Assignmonitoring actions related differentiated based on responswe?to goal(s)?
implementation of to BIPSA implementation. student and school needs? the goal(s)? +

8. Reflectonend of year data to
determine the degree to which goals
have been achieved and what has been
learmed:

goal|

strategies to
achieve the

5)?

6.1 Depthof implementation of
strategies and activities (process)
6.2 Allocated resources and

5. Allocate resources including professional learning needed to implement the targeted,

&

evidence-based strategies/activities

8.1 Recognize accomplishments and gaps
to continue oycle of improvement for
student achievement and well-being.

7. Determine
responsibilities for
monitoring.

professional learning (outputs)
6.3 Outcomes andimpacts

5.1 What professional learning is necessary to support identified student needs?

O\Implementation and Training Unit\Board ltems\BIPSA 2012-13\K-12 Improvement Planning Assessment Tool 2012-13 Aug 17 2012 v1.doc

-http://WWW.edu.gov.on.ca/eng/policyfunding/memos/september2012/lmprovePIanAssessTooI.zﬁdf
=http://resources.curriculum.org/secretariat/bipsa/

Programs and
Practices



Strategic Directions
All Students Achieving Their Full Potential
Respect, Creativity, Excellence, Citizenship

L

Achievenrtent Matters, Engagemment Matters, Equity AMatters

o

Our Expectation:
Each Student Reading by Grade 2
Each Student Engaged in Personalized, Collaborartive, Inquiry-Based Learning Environments
Each Student Graduating

L

Board Annual Operating Plan (AOP)
Knowing Our Students, Knowing Our Staff, Knowing Our Parents and Communities
Effective Instruction, Positive School and Department Climate, Exemplary Service

<

Key Areas

Our Structure: Intelligent and Responsive System, Schools and Departments

Our Culture: Healthy Relationships in Every School, Classroom and Department

Academic Optimism with an Emphasis on High Expectations

&

How Will We Do This?
= Collaborative Inquiry: Plan, Act, Assess, Reflect

= All Staff Learning in Teams
= Coaching and Facilitation
= Co-ordinated, Shared Leadership




~ REFLECTING

AOP PLANNING GRAPHIC

PLANNING

TIERED APPROACH TO INSTRUCTION
AND INTERVENTION

ASSESSING
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How we focus: Inquiry Framework

Develop an inquiry ! I I . !

Develop a working hypothesis - If...then...

Develop the success criteria to monitor/measure the
hypothesis. What evidence will be collected and how will it

be collected?
Fwﬁﬂuumg&

Implement the plan ¢ ooy

Analyze the evidence/artifacts in relation to the success
criteria

Reflect on the learning using the evidence — what is your

new learning? Learn s/ Grow
vith HMDSR/
Share your learning i Bé

|dentify/determine ‘next practice’ for the inquiry cycle to
continue

(Gardner, 2013)



Board Improvement Planning for Student Achievement Cycle 2012-13 seprember 24, 2012

[September [ October [ November | December [ January | February [ March T April [ May [ June _ [July [ August
[ I I I I I I I I I -
| Schools
Student Achievement Data : . : : — ‘ . .
Additional dsts including EQAD, SIPsis Monitoring, Needs Assessment - Targeted, Evidence —Based Strategies
reviewed to complete the BIPSA Reflection ® Student Achievement Data ™ SMART goals / if... /Actions
Responsibility * Demographic Data then statements = Will this provide students withthe knowledge
Communication = Monitor and evaluste ® Program Data = Review all data—were and skillsthat will endure throughout 2
= Establish 2 communications plan to ensure ) impacts an student = Perceptual Data zoals from the previous student’s academic career?
everyone knowsthe bozard direction ) achievement - review = Amalysis of Data year met? = Will this provide studentswiththe knowladge
= Build st=ff, board, schoal & community student performance . = Revise, refine orselact 2nd skillsthat will be of value in multiple
zwaranessof the draft improvemant plan for datatoinform Evaluation new goals based on disciplines?
the upcoming school year practices ® Anzlyze dzta from School Self-Assessments areas of greatest student = Will this provide students with knowledge and
= = ldentify impacts and 2nd District Reviews need. Consider el skills that 2re necessary for successin the next
Professional Learning share with board, * Complete 2 yezr end raview of student endurance, leverage & grade or the next level of instruction?
Prowide professionzl learning for schools based on schoolsand achievement data that documents student rezdiness for the next *_
what the student workisindicating. (School i community progress in relatiqn ta gaals (Thisdata level of learning when Resources
Effectiveness Framework) = ' Cul'rlplete mid-year |nfurmsthg planning & refinaments for the selecting the most » Review resource allocstions — personnel +
. i revisions/ refinements next iteration ofthe BIPSA] critical student need. ) =
. o Monitoring J/ Responsibility ifnecessary funding.
Monitoring/ Responsibility * Manitor student achievement datain relstion to |, pic oo e Monitoring / Responsibility ® Determine how lesrning, finzncizl, human znd
Begincollecting baseline data goals progress with regional * Monitor progress toward goals t%chnulufglcal resources been aligned znd
from schools related to the goal = Ensure that resources, strategies & actionsare tesm = Make mid-course corrections where needed differentizsted based on student and schoal
beingimplemented — = |ntervene in schools that are not making the expected progres needs.

Board Improvement Planning Team - Student Achievement Division recommends that 551, SE Lead & SO/Principal responsible for special education be part of the team.

Board
| . ‘ 1 1 I I 1
Sharing Practices and Share BIPSA Board visits (Nov-Jan) | BIPSA Board visits (Mar-Apr) System Communications (end of year in
Collsborative Inguiry for BIPSA BIPSA BIPSA Regional Team board visit#1 I I June and beginning of the year in Sept)to
with Board BIFSA teams Plans by conversation focus co-constructed BIPSA Regional Team board visit #2 share information about 2012-13 process including
T Oct31 | | conversation focus co-constructed the two BIPSAvisits
1 1 T T T

Ministry BIPSA Steering Team Monthly Provincial Meeting

T T
Collaberative ! December— ! . . . June Regional Teams
A ) | - | Collzbarztive | Feb Regional Teams Collaborative . R
Continued Sept 28 analysis of | debriefing | znalysisof V1 meet':é in Toronto analysis of V2 meeting in Toronto
Professional Regional BIPSA Plans far : teleconference | reportsfor reports for sharing .
. - . I
Learning to Teams sharing learning | on the BIPSA | sharing Visit 1 debrief through learning regionally Visit 2 and year-end debrief through collaborative
build a Culture ADOBE I'Egmn\ | wisits so far | lezrning collaborative analysis for analysis for sharing leaming provincially
of Reflective connect 1 | regionzly L charing learning provincially | | [
Practice meeting
I Implementation Planning for the next BIPSA cycle

o System Communication
o Board Visits

| and identifying next steps o Resources

Developmental Evaluation
o Evidence-based Refleg
o Revisiting the

0Ongoing Development of Web-enabled BIPSA planning site reawpring 2013 \

R

. o . - ——
Collaberative-ana g =
r I > L1010

Dy
Zﬁ’ >Ontario




What does it take to sustain evaluative thinking?

Important to communicate that evaluative
thinking is happening and happening at the
leadership level

=Articulate the messaging

=Continue communicating the value of
evaluative thinking

*Mentor and model

Evaluative thinking characterizes learning organizations — organizational
culture that values: Evidence-informed implementation and decision
making; Critical thinking meaningful reflection, and learning; Evaluative
inquiry into ongoing attention to mission fulfillment (Patton 2013)




Using Program Theory to guide DE

" Planning & Budgeting

= Preparing Communication

" |mplementation Planning including —
developing support resources (external e

and internal)

= Monitoring and Developmental Evaluation_ -~

L HERS

058 schol year

5AD Implementation,

SAD angoing Monltoring snd Developmentl Evalustion

Furdigblemo

......

4. Howr can the regional team /)

NN EEEEN]
PLETE =P
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http://www.edu.gov.on.ca/childcare/concerns.html
http://www.edu.gov.on.ca/eng/prospects/stories.html

Conditions that foster evaluative thinking

Knowing our students, staff, parents and communities

"|Intelligent Responsive System @ o
=l earning Stance

=Collaborative Inquiry Cycle — Assessment and Instruction
= earning Teams strengthened by coaching and facilitation

mExemplary Service
mCoordinated and Shared Leadership
= Academic Optimism (Malloy, 2013)




Structures

Role clarifications

Clear support: before, during and
after

Learning is continual
Evidence is on the table Teacher
Problems are precise and in
writing

Commitment to a Next Step
(Gardner, 2013)

Instructional Core
Leadership in the classroom

Student Curriculu



Mapping the forks in the road

Results-Based Planning (RBP), Implementation, Monitoring and Evaluation cycle

August September | October | Movember | December | lanuary | February | March April | May | June July August
Directors’ June:
Sept: Anmual ) nd
School Report Schoal eport
Year Mid-year yEar
e begins DsB Hhﬂ?" Year | correction | | ends |
Previous Implementation Reports
veareta | | | | | | | | | fromDsEs [ Developmental
Reports - oo - 3
i il Ongoing Monitoring and Developmental Evaluation F“"-'ﬂt'lﬂn for
[ { interna
: I I : : : I accountability
Inform next year's budget process Shows the extent of what we do contribute and inform the
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Indicators that evaluative thinking is embedded

e Evaluative thinking permeates the work -
commitment to implement learning-based
Improvements

e Evaluative thinking is demonstrated in the
implementation of well-focused programs -
use of high-quality evaluations that feed into
program and organizational decision making.

e Time and resources are allocated for reflection
on and use of the evaluative findings (Patton
2013)
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