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Evaluation Questions
There were three questions that framed the evaluation:

1.  To what extent did the three retention programs incorporate both academic and non-academic factors?

2.  To what extent did students in particular identify and value non-academic factors associated with the programs?

3.  To what extent did non-academic factors affect student academic success?
Sources of Evaluation Data

Evaluation findings were culled from multiple sources of data. These included data from both quantitative and qualitative measures.

Quantitative measures included the following:

· 225 student surveys
· 22 staff surveys

· Attendance and participation data

· Project-specific reports

Qualitative measures included the following:

· 26 student interviews

· 16 parent interviews
· 10 faculty interviews
· 6 site visits

Selected Evaluation Findings

A number of findings were shared among the three programs, including the incorporation of both traditional academic measures and non-academic measures of retention. 

Academic Factors:
· Requiring a minimum GPA; 

· Requiring students to be enrolled full-time;
· Requiring mandatory academic advising;
· Offering academic tutoring;
· Offering opportunities for career planning.


Non-Academic Factors:

· Providing financial assistance in the form of tuition scholarships and assistance with securing financial aid;
· Fostering student’s cultural identity/ general self-concept through offering cultural learning activities;
· Enhancing social support through requiring participation in academic learning communities, monthly seminars, and peer and faculty mentoring;
· Encouraging involvement in the college environment through participating in student government or student-run clubs; and
· Mandating students to complete community service hours through volunteering in community organizations or initiating team projects that benefit the local community.

Student Perceptions of Non-Academic Factors
The non-academic factors associated with retention yielded significant benefits to students. In general:
· Students rated non-academic 

factors higher than academic factors;
· Students credited non-academic 

factors for positively influencing their academic success;

· Students identified financial assistance, cultural learning activities, monthly seminars, and community service projects as most valuable to their overall academic experience;
· Students who took most advantage of non-academic factors also had higher college GPAs.  

Lessons Learned Related to Evaluation
There were a number of lessons learned about   evaluating retention programs specifically for Native Hawaiian college students. These related to key strategies associated with standard evaluation steps.
STEP 1. Preparing for the Evaluation. The evaluator had a unique and critical role, and possessed both academic and non-academic qualifications. The non-academic qualifications related to a shared experience of the cultural context. Because she was raised and schooled in Hawai'i, her life experiences and familiarity with the local culture made her an “insider” and enabled her to “dig” deeper for evaluative knowledge.
STEP 2. Engaging Stakeholders. Stakeholders in the evaluation included administrators, staff, students, parents and other family members. The stakeholders were involved in the evaluation and helped to determine who would participate in the evaluation, what instruments to use and what questions to ask, and how to interpret the responses.
STEP 3. Identifying Evaluation Purpose. The stakeholders wanted to make sure that evaluative questions did not only address academic success. They insisted that non-academic factors such as self-confidence, cultural identity, and social support be given as much weight as academic factors.
STEP 4. Framing the Right Questions. Given that the emphasis was holistic, evaluative questions addressed not only academic achievement (e.g., The program has helped me develop or strengthen my academic skills) but also addressed questions related to self-confidence and stewardship/servant leadership (e.g., The program has helped me better understand my culture and my community.)

STEP 5. Designing the Evaluation. A participatory evaluation approach framed the study. Mixed methods with an emphasis on qualitative methods were used. Focus groups, interviews, and site visits were integral methods of collecting data.

STEP 6. Selecting and Adapting Instrumentation. The evaluator used both standardized instruments (e.g., a modified version of the National Survey of Student Engagement) and unconventional methods (e.g., observation, reflection, “talk story”).
STEP 7. Analyzing the Data. Stakeholders, primarily staff and students, were given the opportunity to examine and interpret evaluation findings. They tended to identify the strengths of the program more often than the weaknesses. In one program, staff were able to identify students who benefitted most from their program, including students who were not high academic-achieving students yet nonetheless stayed in school and did not drop out.
STEP 8. Disseminating and Utilizing Results. Evaluation results included both strengths and weaknesses of each program, and were widely shared with stakeholders. The evaluator shared the results orally during meetings with staff and administrators, and the program staff distributed copies of the written report (both the long and short versions) to all the stakeholders.
In sum, each of the steps can be associated with one of the following characteristics that are essential to conducting evaluations within a Native Hawaiian context: the importance of relationship (steps 1 and 2), the need for relevance (steps 3 and 4) and rigor (steps 5 and 6), the value of resilience (step 7), and the unique cultural emphasis on responsibility and reciprocity (step 8).
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The Hawaiian Undergraduate Initiative (HUI) was a program implemented by a non-profit organization in Hawai'i that provided targeted financial and academic assistance to approximately 600 students attending college in Hawai'i and on the Continent. Key strategies included standardized test and placement exam preparation classes, tutoring and career planning assistance, partial tuition scholarships, and a community service requirement.





Manawa Kupono (MK) was a project administered by the University of Hawai'i at Manoa (UHM) through their College Opportunities Program. It provided targeted financial and academic assistance to 100 first-year and second-year students at UHM. Key strategies included extensive outreach activities to students at target high schools, significant scholarship support, the creation of academic learning communities, and a community service requirement.





Kahuewai Ola (KO) was specifically designed to enable 60 students to enter and complete baccalaureate and graduate STEM programs. It was a project administered by the University of Hawai'i at Manoa through their Native Hawaiian Student Development Services Office. Key strategies included scholarship support, academic and financial counseling, peer and faculty mentoring, monthly professional seminars, and a community service requirement.





Academic and Non-Academic Factors Associated with Native Hawaiian Student Retention


The higher education literature contains a number of studies related to academic and non-academic factors associated with successful retention programs for both majority and underrepresented students. However, there are fewer examples of evaluations and studies related to Native Hawaiian college student retention. 





In general, Native Hawaiian college students take longer to graduate and have lower retention and graduation rates than their non-Hawaiian peers. There are several reasons for this, including academic under-preparedness (lower-than-average standardized test scores and high school grade point averages), competing obligations (both personal and financial), limited financial resources, and inadequate institutional support.





Successful retention programs incorporate both traditional measures of college readiness (e.g., academic grades, standardized test scores, rigor of curriculum, tutoring, academic advising) and non-academic factors such as academic-related skills, access to financial aid, general self-concept, social support, and social involvement.





This brief examines the results of three separate evaluations of Native Hawaiian student retention programs that focused primarily on the non-academic factors associated with Native Hawaiian student academic success while in college. The purpose of the study was to identify which non-academic factors were valued most by students, and which factors were perceived by students as having the greatest effect on their academic success.


Native Hawaiian Student Retention Programs: Three Case Studies


The following three programs were funded by the Native Hawaiian Education Program administered by the U.S. Department of Education. All three were funded from 2006-2009, served Native Hawaiian college students attending college in Hawai'i and/or the Continent, and incorporated both academic and non-academic factors.  
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In general, students perceived non-academic factors associated with the retention programs as more valuable than academic factors.











For more information regarding the information contained in this brief, please contact Anna Ah Sam, PhD, Coordinator of Research and Evaluation, Office of Student Equity, Excellence & Diversity, University of Hawai'i at Mānoa, � HYPERLINK "mailto:annaf@hawaii.edu" �annaf@hawaii.edu� or 808.956.9217. 
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