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Introduction

The United States Army Tactical Commander Development Program (TCDP) is an educational course that convenes multiple times each year for two weeks at the Command and General Staff College, School for Command Preparation (SCP) at Fort Leavenworth. TCDP students are Brigade or Battalion commander selectees scheduled to assume command in the near future.  This new position could be a first ever command or an advancement to a higher level.  An average Army Battalion is comprised of up to 800 personnel and a Brigade is made up of multiple Battalions. Commander selectees are motivated to attend TCDP to advance their leadership and operational skills prior to taking command even though SCP attendance is mandatory. 

The mission of SCP is to develop, maintain, and administer a contemporary student-centered curriculum. SCP expects all courses including TCDP to be a dynamic learning experience for each student regardless of their professional discipline, prior skills, or abilities. TCDP is one of 5 SCP courses offered to Army personnel and civilians at both Battalion and Brigade levels. TCDP is taught by resident senior faculty who are former Brigade and Battalion commanders, field-based experts invited to support instruction on an individual basis, and contracted instructors and experts. Similar to traditional adult learners described by (Knowles, 1977) SCP students are autonomous, self-directed and have accumulated a foundation of varying life and leadership experiences. 
In the past, SCP measured the success of TCDP in part by measuring the learning achievement of students which was determined by the difference between pre and post levels of self-rated performance in each class.  Pre and Post Course Self-Assessments were administered: one week prior to course start and immediately upon culmination. The assessments were identically composed of 15 items associated with student demographics and course objectives and in support of command quality. Response opportunities permitted the selection of one level of proficiency low to high (1-5), for each item related to an objective. The subsequent analysis of results measured the change in pre and post course levels for each class as a whole. Reported levels were elevated pre to post and it was concluded that learning had taken place. 
The original TCDP assessment measured performance using essentially undefined escalating nominal levels 1 - 5. Item responses were devoid of descriptive consistency. In other words among students and faculty the performance norm that represented each of the 5 nominal levels was inconsistent. Each nominal level represented different skills and abilities to each party. It was difficult for any single person to describe the professional performance competencies that represented each nominal performance level for each objective. 

In January 2011, the Army released the US Army Learning Concept for 2015 directive (ALC 2011).  ALC 2015 highlighted the shared responsibility for professional development between the institution and the individuals themselves.  Subsequently, in support of ALC 2015, SCP revised the TCP Pre Post Performance Self-Assessment by replacing the nominal levels of performance with identified specific performance and action descriptions. In the revised assessment, TCDP students were offered an opportunity to select 1 of 5 descriptive elevating levels of performance for each item. Additionally items were reduced in number – one representing each of the seven course enabling learning objectives.
Research Question

What values did SCP realize as a result of replacing the nominal responses with descriptive performance terms on the SCP Pre-Post Course Performance Self-Assessment?
Data Collection and Method of Analysis
The assessment was deployed in an electronic format one week prior to course start and on the last course day. Data was entered into a spreadsheet.  Analysis was conducted using SPSS and Microsoft Excel.  Data analysis consisted of: 1) performance level pre and post mean for each item; 2) comparison of initial performance level compared to final level using paired samples (How many levels of performance did students gain or lose - pre to post?) 3) calculation of statistical significance of change in performance levels pre to post for each item using paired samples (Was the change in reported performance pre to post significant?). The revised Pre Post Performance Self-Assessment was deployed on 13 separate occasions and is ongoing. Pre and Post results were collected for each student.  All unpaired results were omitted from the final analyses.  
Results

Statistically significant changes in performance were found in approximately 75% of results pre to post.  To date, no pattern of change significance has emerged for any particular item over the time in which the results have been collected and analyzed. 
The leading values that surfaced as a result of the revision:
1. More accurate measure of proficiency as compared to “interpreted” nominal levels. 
2. More effective communication of command designee’s command leadership skills and abilities to SCP faculty.
3. Facilitates SCP faculty instructional modifications in the event of excessive proficiency or deficiency concerning any objective.
4. More accurate Illustration of student performance before and after instruction.
5. More effective Illustration of instructional or curricular change impact on student learning. 
6. Supports professional and defining features as a Profession of Arms vs. an occupation. 
Conclusion

Overall the greatest value resulted from providing SCP faculty an opportunity to quantify learning that took place within each course offering and for each learning objective. SCP gained the ability to compare and contrast learning for each class or objective - in total - for any period or longitudinally over multiple offerings more effectively. After completing the initial year of experience using the new model of performance self-assessment, SCP is developing similar assessment models for other courses. Additional research is planned to explore correlation of student age, complexity of duty, military experience, and branch of service using past results from the performance self-assessment. Additional goals support conducting longitudinal studies using the same instrument following students’ assumption of command.

References

Knowles, M.S. (1977). The modern practice of adult education: adragogy versus pedagogy. New York: Association Press. 

United States Army Training and Doctrine Command.  The United States Army learning concept for 2015.  (TRADOC PAM 525-8-2). Fort Monroe, VA: Department of the Army, Training and Doctrine Command 2011.
Appendices
A: 
TCDP Pre Post Course Performance Self-Assessment Item Example  . . . . . . . . . . . . . . . . 
4
B: 
Figure 1: TCDP Pre Course Performance Self-Assessment Quarterly Results . . . . . . . .
7
C:
Figure 2: TCDP Post Course Performance Self-Assessment Quarterly Results . . . . . . . . 
7
D: 
Figure 3: TCDP Pre Post Course Performance Self-Assessment: Change in Performance 
8

E:
Figure 4: TCDP Pre Post Course Performance Self-Assessment: Total Change . . . . . . . . 
9


Appendix A:

TCDP Pre Post Course Performance Self-Assessment (2011) Item Example

    3. As part of Battle Command in the role of Commander, in the operational
    setting, I can "visualize" solutions to Full Spectrum Operational problems
    to include COIN and Security Force Assistance missions (FM 3-0, FM 3-07, FM
    3-07.1m FN 3-24)
    ( ) 1. I am currently not able to visualize an end state at all, or one
    that is either nested with higher headquarters or and includes events to
    achieve it or both
    ( ) 2. I am able to visualize an end state that is nested with my higher
    headquarters that includes a broad sequence of events to achieve it
    ( ) 3. I am able to visualize an end state that is nested with my higher
    headquarters that includes a broad sequence of events to achieve it plus I
    can discuss the interrelationships between Lines of Effort to accomplish it
    ( ) 4. I am able to: visualize an end state that is nested with my higher
    headquarters that includes a broad sequence of events to achieve; discuss
    the interrelationships between Lines of Effort to accomplish it; plus I am
    able to anticipate 2nd/3rd order effects for my unit and adjacent higher
    commands
    ( ) 5. I am able to: visualize an end state that is nested with my higher
    headquarters that includes a broad sequence of events to achieve; discuss
    the interrelationships between Lines of Effort to accomplish it; anticipate
    2nd/3rd order effects for my unit and adjacent higher commands plus I can
    anticipate in the areas of my adjacent and higher commanders


Appendix B:

TCDP Pre and Post Course Performance Self-Assessment Results
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Figure 1
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Figure 2
Appendix C:

TCDP Pre Post Course Performance Self-Assessment: Change in Performance
[image: image3.png]50.00%
45.00%
40.00%
35.00%
30.00%
25.00%
20.00%
15.00%
10.00%

5.00%

0.00%

i
Y

o
=

Iy
Y

I
&

I o v o8 9
N Mo

3
4
4
5-1
5-3
5-5

Q5 Change in Performance

m11-9





Figure 3

Appendix D:

TCDP Pre Post Course Performance Self-Assessment: Total Performance Change 
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Figure 4

Abstract

The purpose of the Army School for Command Preparation, Tactical Commander Development Program is to instruct new Brigade and Battalion Commanders in leadership and tactical skills prior to taking command. A Pre-Post Course Performance Self-Assessment was used to demonstrate that learning had occurred and to substantiate the value of the course. By changing Pre and Post Course Survey item responses from a nominal 1 through 5 nominal scale to progressive performance descriptions, presented new opportunities and valuable outcomes for TCDP, the students, and the faculty who teach them. Significant learning is now specifically tied to performance terms that are clearly described in the survey and directly link to the objectives of the course. 
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