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Public sector work in the 21st Century means
adaptation and innovation as the norm in providing
services to the changing realities of society.
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Developmental evaluation (DE) informs and supports
innovative and adaptive development in complex dynamic
environments. DE brings to innovation and adaptation
the processes of asking evaluative questions, applying
evaluation logic, and gathering and reporting evaluative
data to support project, program, product, and/or

organizational development with timely feedback. (Patton
2012)


http://www.ontarioads.ca/OpenX/www/delivery/ck.php?oaparams=2__bannerid=710__zoneid=21__OXLCA=1__cb=73eb77ff21__oadest=http://www.ontario.ca/en/initiatives/progressreport2011/index.htm
http://images.jsc.nasa.gov/luceneweb/caption_direct.jsp?photoId=AS11-36-5355

Realization of vision-and-values-driven - &
wusenes  SOCial innovation typifies the ideal of )
the public sector
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Vision

Ontario students will receive the best publicly funded
education in the world, measured by high levels of
achievement and engagement for all students. Successful
learning outcomes will give all students the skills,
knowledge and opportunities to attain their potential, to
pursue lifelong learning, and to contribute to a
prosperous, cohesive society.



http://www.edu.gov.on.ca/kindergarten/whatwillmychildlearnanddo.html
http://www.edu.gov.on.ca/morestudentsuccess/SHSM.asp
http://www.edu.gov.on.ca/kindergarten/howcanipreparemychild.html

Ontario has:
*40% of Canada’s 33.6 million people (it is the most populous
province)

*60% of 225,000 immigrants who come to Canada annually
*Over 1 million square kilometres of land

2.1 million students

*Almost 126,000 teachers (unionized teaching and support staff)
*About 5,000 schools in 72 school districts

*Funding of $20.2B (CDN) in 2010-11 (40% increase compared to
2002-03)

System on the Move: Story of the Ontario Education Strategy



http://www.edu.gov.on.ca/bb4e/Ontario_CaseStudy2010.pdf
http://www.edu.gov.on.ca/kindergarten/whathappensbeforeandafterschool.html

Ontario’s International Standing
Programme for International Student Assessment (PISA) 2009

v" From 65 countries, only Shanghai, China scored significantly
better in reading. In mathematics Ontario scored very well.

v In Ontario, the difference in achievement between students in
the top socio-economic quarter and the lowest quarter was half
the OECD average.

v" Within Canada, Ontario has the highest proportion of immigrant
students.

McKinsey Report 2009: How the
World’s Most Improved School
Systems Keep Getting Better

v Ontario: sustained improvement, from 2003-2009 moved from
“good” to “great”, now moving from “great” to “excellent”


http://www.edu.gov.on.ca/kindergarten/wherecanigetmoreinformation.html
http://www.edu.gov.on.ca/morestudentsuccess/teams.html

Implementation and Focus

A small number of ambitious
goals

A Guiding Coalition at the Top

High Standards and Expectations H -'

Investment in leadership and
capacity building related to
instruction

Mobilizing data and effective
practices as a strategy for
improvement

Intervention in a Non Punitive
Manner

Reducing Distractions

Being transparent, relentless and
increasingly challenging

Graduation Rates
2003/04 - 2009/10

- Graduation

rates have
increased from
68% to 81%

- Each 1% point 85

increase
represents
1,500 students

- 72,000 more

students have
graduated than

would have had 65

the rate
remained at
68%

72,000 Additional Graduates
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http://www.edu.gov.on.ca/eng/prospects/section4pta.html

The collaborative inquiry-action cycle
is a tool for learning and change.

Engaging in the cycle is more
about changing norms, habits,
skills, and beliefs than about
changing formal structures. It is =8
about organizational learning,
and at the heart of organizational
learning is the ability to enter
into a professional community, to
develop modes of inquiry, and to
take risks.

...communities for practice
examine their own practice;
They analyse data related to
their work to inform their
planning and decisions; the
dialogue results in learning
that builds coherence and

capacity for change. (Militello,
Rallis, and Goldring, 2009)



http://www.edu.gov.on.ca/kindergarten/whoisworkingintheclassroom.html
http://www.edu.gov.on.ca/kindergarten/howmuchwillitcost.html

Assessment for, as and of Learning K—12 School Effectiveness Framework
1.1 Students and teachers share o common understanding of the .

learning goals and related success criteria. A support for school improvement and
1.2 During learning, students receive ongoing, descriptive feedback } d i

bosed on the success criteria, from the teacher and from peers. stludent success
1.3 Students are taught, and regularly use self-assessment skills to

monitor their progress toward achieving learning goals, and to

set their own learning goals within the context of the Ontario Thinki

curriculum ond/or Individual Education Plan (IEP). Systems '"k-'ng
1.4 Assessment tasks are aligned with the currculum,

colloboratively developed by teachers and the resulting

demonstrations of student learning analyzed to ensure

consistency with success criterin.

Curriculum, Teaching and Learning

41 A culture of high expectations supports the belief that oll
students can learn, progress and achieve.

4.2 A cleor emphasis an high levels of achievement in literacy
and numeracy is evident throughout the schoal.

4.3 Teaching and learning incorparates 21st century content,
global perspectives, learning skilk, resources and technologies.

4.4 Learning is deepened through authentic, relevant and

meaningful student ingquiry.
4.5 Instruction and assessment are differenfioted in
response to student strengths, needs and prior
learning.

1.5 A variety of valid and reliable assessment data is . . 4.6 Resources for students are relevant, current,
used by students and teachers to continuously ~ a@‘ Assessment h_rf Curriculum, Te.u":h'"g occessible and inclusive.
monitor learning, to inform instruction and qq? as and of Learning and Learning - 4.7 Timely and fiered interventions, supported by a
assessment and fo determine next steps. § > ?3 team approach, respond to individual student
1.6 Assessment of learning provides evidence for s 5 Personalization g, learning needs.
evaluating the quality of studemt learning ot o5 2 = p 4 Path
or near the end of o period of leaming. -8 o rograms and Pathways
1.7 Ongoing communication is in place to allow f‘cﬁ _'::i." 5.1 Programs, pathways, and career planning
students, teachers and parents to effectively 5 .2 School and meet the learning needs and interests of
monitor student learning. 3 2 Classroom REACHING Programs all students.
School and Classroom Leadership o Leadership and Pothways 5.2 Authentic learning experiences and
21 Collaborafive instructional leadership builds » BIF\?””"““' learning are built into all
capacity to strengthen and enhance feaching Predision subject areas and programs.
and learning. 5.3 Students, parents, and teachers understand
2.2 Processes and proctices are designed to deepen the full mnge of pathways, aptions,
content knowledge and refine instruction to programs and supports that are available.
support student learning and achievement. H 5.4 Students have opportunities 1o build on inschool
2.3 Organizotional structures are coherent, flesible . ome, Sd'ﬂd_ and outofschool experiences and adiivifies o
ond respond fo the needs of students. . Student Voice and Community -Q forther sxplors parsensi ekt EEREEE
2.4 Job-embedded and inguiry-based professional learning Parinerships & el :
huTlldghm pacity, inllurmi i{n*.;mcijunul practice and a% \\@ H School and :1: ’ e el i
confributes to o culture of karning. ome, aCnool an ommunity Farinersnips
2.5 Staff, students and school community promete and sustain %qu,‘;_ w@\\&p 6.1 The School Council has a meaningful role in supporfing
student well-being and posifive student behaviour in o safe and ecﬁbn n leaming and achievement for students.
healthy leaming environment. 6.2 Students, porents and community members are engaged and
Student Voice welcomed os respected, volued portners.
3.1 The teaching and leaming environment is inclusive and reflects individual student 6.3 The school ﬂnd{:ﬁm""dm‘ihf build partnerships to enhance learning
strengths, needs and learning preferences. opportunities for students.
3.2 School programs incorporate students’ stated prorities and reflect the diversity, needs and interests of the 6.4 Learning WPM”ﬁLﬁ, f'lﬁi'ﬁ"[m 'ﬂ"dd mpﬂﬂmlfﬂfp rovided to h'BLP
school population. l parents support student learning and have producfive porentteacher-
3.3 Students are partners in conversafions about school improvement. Prindpa Teachers student conversations.
3.4 Explicit strotegies are in ploce to enable students fo demonstrate strong citizenship skills such os leadership, TrEriE ] (T o Evmence']
teq ITM'IDI'k und ﬂqu‘ [ | Based Strategies
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THE SCHOOL

Parent/School School Effectiveness
Community Framework

/Needs Assessment
+  Student achievement .
st { Resources
+  Demographic data \
- Program data
Perceptual data ) )
Professional
Learning

+  Analysis of data
— - -,
Evaluation | Monitoring I
{ Responsibility



http://www.edu.gov.on.ca/eng/students/speakup/index.html
http://www.edu.gov.on.ca/childcare/choices.html
http://www.edu.gov.on.ca/kindergarten/whichschoolsoffertheprogram.html

Board Improvement Planning for Student Achievement

K-12 IMPROVEMENT PLANNING ASSESSMENT TOOL! — 2012-13

PSA Process 1 to 2 NEEDS ASSESSMENT

—|

How do SMART goals/If... then statements alignwi
needs identified in the Needs Assessment?

«Daths i 4

+Dathe gozls relate to the curriculum?

« Have 2 small number of goals been established?

«Dothe goals rapresentan urganteritical need and align with
the analysis from the needs sssessment?

« Ara the i i in
student achievement?

Iseach goal:

.
greatest area of need for some or all students?
«Measurable - Targats? raprasant improvamantin student

[ . TARGETED, EVIDENCE-BASED STRATEGIES/ACTIONS |
How will the strategies and actions change
practice to achieve the goal(s)?

B ningat thecare of

sctions?

« How will these strategiesfactionsimrave
instruction?

+ Are the strategies/actions limited and sufficiently
clearso that all stakeholders can understand what is
needed for effectiveimplementation?

« Are all strategies/actions informed by research
and/or effective classroom practice?

+ Are interventionsfor schools and student sub-groups
identified®

+ Are there strategies/actions relstedto helping

lezarning. They zre achieved by

‘Student Achievement Data Demographic Program Data Perceptual Data
What do we know about student Data How are our programs
achievementin our Board? Whoare our | andservices promoting | What do Board
o ” . . students? successful outcomes for | stakeholders
« Monitoring vidence from previous all students? perceive to be
andSiPsAs +School Profiles swengths and
+ School Effectiveness Framework (SEF) | « Datafor all + Curriculum e
needs in the
data studants implementation
+ Report Cerd marks (student + Assessment and Board and
« LearningSkills and Work Habits profiles) Instructionsl praceices | SCH00IS?
« Evidence . « Programs, d
el oy | e | sudensunvens/
+ Achievementof students not £roupsthat specificsudentneedsar | | oot
participating with the Ontario curriculum | have been the Board and School
: Community input
andfer levelsle.g, Altemative, | | geat
« Student Success Key Indicators (2.2, requiring Continuing and Adult
ion, pass rate) Education, Guidanceand |
+ Grades3,6,9 and 10 EDADand suppart Career Education + Bosrdinput
exemption rates (includingbut | Programs, and
o g + Student and
+ Grades3,6,92nd 10 Trensitions) Tescher input
Educstion exceptionsity (exciuding studentswith | + Board and schos!
+ EQAD survey dsts
Gifted) Special culturesfocused an
+ School Climate
« Board Common Assessments Education successful outcomesfor | g
+ Readinessto Learn Data [e.g. Early needs all students o
. + How satisfied are
Development Instrument, Tezcher's Aboriginal,ELL, | + student, parent, staff
School Readiness Inventory, TekingStack | gender, and stakehaldars with
g g and community the educations!
+ Attenance, Expulsions | Children and osrams?
Youthin Cars) preg

Awide varietyof d
used to setthe targets
s 2 baseline been established?

=fiyg impravement targetsidentified (not related to EQAD)?
ohre i i

populations?

« Attainable - sthe g0zl rezsonable? What isthe svidence? Is
the gosl ambitious yetattainsble?

« Results-Oriented - Why is it iImportantto achievs this ozl
For students? For staff? For schoals? For the Board?

+Time Bound - What isthe timeframe for achieving this goal?

P lezrning?
« Isthere sclear ralationship betweanthe key factors
believedto have caussdiow schisvamentand the
strategies/actions sslecred?

BIPSA Process 5. RESOURCES
How have leaming, financial, human and
technological resources been alignedand
differentiated based on student and school needs?
+ What evidence do you have that resource dedisians
have had an impact on student achisvement?

BIPSA Process 6. MONITORING

Directors/SOs

BOARD

IMPROVEMENT

PLANNING

What evidence is there that the goal(s) have been achieved and How does shared How does ongoing monitoring relate specifically to the How is professional leaming responsive to the Trustees/Loca' Programs and
how will lessons leamed be applied to future improvement plans? ip facili i of the goal(s)? goal(s)?
«Comp: b fthe year, what beenmads in monitoring and support « Are wa making effactive usa of data siready collectad? What H .
relation to the achievement of each goalsJ? the implementation of dztaneedsto be collected? + Da professional learning strategiesand action steps communlty Practices
« Isthe avaluztion plan designad explicitly to describe the stepsthat strategies to achieve the «Doesthe o be collect=d it hool based 2nd | focus?
should be taken to sustain successes and eliminate unsuccessful goal(s)? d analyzed, hgoal willbe monitored and who « Dosstha professional leaming plan cleariy indicate
practicas? lsth ‘will be responsible for reporting prograssfor esch SMART g what educatorsneadto lezm toimplement and
« Examine trailing data sources (IEP, credit accumulstion, EQAD, mark Eoal?
K " " individual fteam responsible . .
) snimpsctonthess for the suppart and +Dossthe plzni fman BIPSA Process - What actions might you take?
measures. . apportunities for mid-course revisions?
monitoring process for each
+Hasthe achie special been &P + Are communication strategiesin placa sothatall |  BIPSAProcess NEEDS ASSESSMENT TARGETED, EVIDENCE BASED
reviewsd inrelztiontothe gozl(s)? understand the plan and know their respectiver | o =g ‘Student Achievement Data | Demographic Data Program Data Perceptual Data STRATEGIES/ACTIONS
. cycles of inquiry impact on Trustees, Baard and schaol staff, Students, SEAC, What do we know about Who are our How are our programs and What do Board stakeholders perceive How do SMART How will the strategies and
School Councils, Community) 25 = student achievementinour | students? services promoting successful | tobe strengths and needs in the Board goals/If... then actions change practice to
2 H statements align wi achieve the goal(s)?
TOoOL i develoy Th under each heading help guide a focused and precise approacht F Board outcomes for allstudents the needs iderfi!ied in
*everything agenda’ isan‘energyvampire’ en fully we hope toda - | .
thatwill make a cifference for students. (David Perkins, 162 p.2) Texts help infor? 10 be a chedk st 2. Compl Needs the Needs Assessment? 4. Determine Targeted,
® From page 46 Fart4 Gossary In k-125chodl — A supportfor souzovon e | b * Review previous year's BIPSA and SIPSAS outcomes. How are you responding to successes and challenges relatedothe outcomes? In Evidence-based
= maving forward: ‘Strategies/Activities that

BIPSA Board Visit

=http://www.edu.gov.on.ca/eng/policyfunding/mem

©Whataare the patterns and trends identifiedthrough the BIPSA, SIPSAS, School Effectiveness Self-Assessment and District Reviews?
What are the areas of strength? Whatis working well?
o How are equityissues addressed .. specific sub-populations, low performing schools?

3. Verify that the needs

b

this year's goal(s) to
‘address areas of

=—

4.15electandxplicitly

1|;IPSAFT°B';“M"_ . ?Whm achievement gaps have been irentified for specific students? greateststudent artculate a few high
ol ‘£8m maywant toanticipate what data will reveal, share assumptions regarding underlying causes Foed Jeverage srategies for
thatis large 2.1 Organize the data for analysis ) ‘each SMART Goal If...then
enoughto * Display quantitative data in charts and/or graphics 3.1 Formulate inguiry “ f;:temer:;w N
represent * Quantitative data collctad in interviews and focus Eroups can be organized in themes questions relatedto ntify how each strategy
different aps that have been wrould be measured-—
perspectives 2.2 Conduct Gap Analysis - Consider- revealed. what evidence will
but small * What coherence exists among curriculum, instruction, resources, learning, policy familyand 3.2 Review research demonstrate
encughto community? related toinguiry implementation, outcomes
function * What stugent achievement dats is of greatest concern? What might be contributing factors? questions andimpact?
effectively  Are the present programs/services and courses effective in reducing the achievement gap and enhancing student achievement for all 3.3 Developthe SMART 4.3 Which actions related to
students? Goalls)/ f..then area of greatest need
* What actions are impacting on successful outcomes for all students (.g. teaching strategies, assessment practices, collaborative statements basedon might deliver gains in
i education and career planning supports, feedback techniques, curriculum and ) Nesd: o Studentachievement?

t

¥

]

What evidence is there that the
goal(s) have been achieved and

how willlessons leamed be
applied to future improvement
plans?

8. Reflectonend of year data to

How does shared

monitoring and

support the
implementation of
strategies to

have been achieved and what has been
leamed:

goalls)?

os/september2012/ImprovePlanAssessTool.pdf
=http://resources.curriculum.org/secretariat/bipsa/

7. Determine
8.1 Recognize accomplishments and gaps responsibilities for
tocontinue cycle of improvement for monitoring.

student achievement and well-being.

e [t

MONITORING
How does ongoing monitoring
relate specifically to the
achievement of the goal(s)?

6. Assign monitoring actions related
10 BIPSA implementation.

6.1 Depthof implementation of
strategies and activities (process)

6.2 Allocated resources and
professiona| learning (outputs)

6.3 Outcomes andimpacts

How have learning, financial,
human and technological

resources been aligned and
differentiated based on
student and school needs?

Howis

professional
leaming
responsive to
the goal(s)?

(_

[ TARGETED, EVIDENCEBASED |
STRATEGIES/ACTIONS

How will the strategies

and actions change

practice to achieve the

goal(s)?

+

5. Allocate resources including professional leaming needed to implement the targeted,
evidence-based strategies/activities

5.1What learning is

pport identified student needs?

0:\Implementation and Training Unit!

2012-13\K-12

Planning Assessment Tool 2012-13 Aug 17 2012 v1.doc



http://www.edu.gov.on.ca/eng/prospects/section4.html

Learning as we go and Developmental Evaluation

An approach to the collaborative use of evidence - infusing
evaluative thinking - to enable the continual adaptation,
improvements and changes over time no———

e yyyyy

Informs Ministry’s DA
next steps g —

CORE
PRIORITIES

yyyyyy

District Policy, Supports
Leadership and Pressures
/ Collaborative Imoguiry Continuur‘rﬂ
E =

7 Things to Remember
About Feedback

AN



http://www.edu.gov.on.ca/morestudentsuccess/dualCredit.html

Learning is a major component of
the Developmental Evaluation process

DE Process involves:
= Asking evaluative questions
= Applying evaluation logic

= Gathering real-time data to inform ongoing decision
making and adaptations.

Capacity-building as an evaluation focus of process use.

Infusing evaluative thinking as a prlmary type of process
use.(Patton, 2010) -~ ~



http://www.edu.gov.on.ca/childcare/adjust.html
http://news.ontario.ca/edu/en/2012/09/stronger-schools-for-ontario-students.html

Step 1 — Be useful promote buy-in!

Cease the opportunity to infuse evaluative thinking
model evaluation use one initiative at a time

Model your evaluator competencies (i.e., situational

analysis, cultural sensitivities, etc.)
http://www.evaluationcanada.ca/site.cgi?s=5&ss=11& lang=en

Build evaluation capacity to use evaluation
Advocate the use of evaluation

ONTARIO
SCHOOLS



http://www.edu.gov.on.ca/eng/document/policy/os/index.html
http://www.edu.gov.on.ca/eng/prospects/section4ptb.html

Infusing evaluative thinking into the organizational culture

= Becoming an authentic learning organization

" |ncorporating evaluative questioning into routine
decision making

" |ntegrating monitoring and evaluation, and linking
both to budget and planning cycles

" |ncentives and rewards for evaluation use

= Building support for evaluation throughout the
organization, ongoing capacity development and
training in evaluation (Patton 2011)



http://www.edu.gov.on.ca/childcare/specialneeds.html
http://news.ontario.ca/edu/en/2012/10/more-literacy-centres-supporting-ontario-families.html
http://www.edu.gov.on.ca/morestudentsuccess/coop.html

Step 2 — Logic Modeling for Student Achievement Initiative

= Emphasize sense making

Will get us there ...

" Messaging — going divisional

Needs, + Objective(s)
Assumptions

How would you summarize what you | Where do you want to get to?
Why do you need to do this? How do | are doing to get there?
you know?

. . . .
. Name the activities/strategies that
Define the assumptions thatsupport | will deliver your intended results:
the specified strategies:

Identify results desired:
= theevaluation and research .

= We know and believe that...

» specifying the intended results

* how intended changes will

oceur
« practice
Olng ese [N ] o aReGH
that inform choices
Theory of Change Logic Tiodel -3 general representabon of how you Believe change vl sccor. Logic models are visual method of presenting 1 1dea
. W . I I I Ko & Phillps The Logsc Model Guidebook — Better Strated: Great R
I get u S t e re LN ]
What is a Program Logic Model?
[} ° [} [} 5
Eva uatlol I Ca paclty uI II Ig Activities
What are the
Inputs activitiesand Intermediate Long-term
processes Outputs Immediate Outcomes Outcomes.
. . Whatarethe | eededto Outcomes
. C n resources that | 9enerate the The outputs or + Intermediate |+ Longer-term
O— O S r u ‘ I O I I O O I O e S link directlyto | Outcomes? products that «  Immediate changes, oft changes, often in
C l I l and will . reflect the changes, oftenin |  in program program
“supply” the * Whatare you accomplishment program participants or participants or
activities? Do of activities participants or organization, by | organization, by

organization,asa | applyingthe

applying the
What do you * Quantifiedand result of the Immediate intermediate

®  Descnbethe
needto qualied, activities. changes changes resulting

Ll . 3
[ ] accompishthe pisiiogi ratsty resulting from from the activities
named activies | prng about the Lot - Often indude the activities. leading to the

intended resuls. target dehvered. spedfic changes desired impact.
3 inawareness, +  Often indude
b « Description N knowledge, skill spedific changes |+ Often indude
. should include and behaviour spedfic changes in
om o tools, processes, d awareness,
System many? How and behaviour. knowledoge, skill
resourcesin any often? and behaviour

combination

intentional.

program logic model details resource, planned activities, and their outputs and outcomes over time that reflect intended
ults, Knowiton & Philips 8) The Logic Model Guidebook ~ Better Strategies for Results

= Build coherence — orchestrating
opportunity for collaborative inquiry
with visible leadership participation
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e J | .
o,
Supporting the system in-
real time, receiving,
analyzing, collaboratively
" Supporting development interpreting the

of program instruments  jnformation that comes

& mechanisms that fit in and planning the next
the complex system

———= Vo
e ey e
T s b R R

Mapping the forks in the road

" |dentifying level of .
information useful for
the various stakeholders



http://www.edu.gov.on.ca/kindergarten/whatelsedoineedtoknow.html

Step 3 - Use of logic modeling as a way we work

Build a culture of evaluative thinking through
collaborative inquiry, action and reflective practice that
is adaptive, precise and personalized

Serves as an important tool for making explicit the logic
involved in reaching every student through our \%f
commitment to a learning as we go stance N

Models professional accountability for Ontario’s three
core priorities for schools and districts in a process that
is analogous to School Improvement Planning and Board
Improvement Planning

integrate research, monitoring and evaluation across all

initiatives W‘ TN - e
. - A 4 L 8 17



http://www.edu.gov.on.ca/morestudentsuccess/coop.html
http://www.edu.gov.on.ca/childcare/finding.html

Logic model as a tool to support Learning as we go/ DE

"Messaging

= Make it useful
"Build capacity to use
evaluation
"Encourage
collaborative inquiry
"l earning as we go to
introduce DE

="Model DE in
initiatives, constantly
share practice
sSharePoint

Using Lagic Madels in the Student Achievement Division

1. Whena
need or
problem is
identified

Developmental
Evaluation

Program
Review

Efficiency
Assessment

7. When
decisions are
madeto
continue,
changeor
stap

2, When programs
are initiated

4, When

3. When programs are
designed/ planned

Logic modelling for planned implementation and outcomes

I implementation hegins

. . . Developmental
During program planning, a logic model can Evalustion
rdescribe intended implementation
'show expected outcomes Monitoring]
"se theory, experience, and evidence compliance
with standards
i i il e L g ‘f“‘,r ol bl g .
A 1
m g b i c
5 i et . Fn-r-.u O | e | L e o ': 5‘ &,ﬁsﬂ a
— oy et unr ) iy oy bnran o .
: — & | | predetermined
c .
5 6| |time
: It T e Ot~ by sty il mrdds .x1'ﬂ1 E
ey T
———y \ Evaluahility
Assessment

Actualimplementation and outcomes
Once the program is implemented, a logic model can
' Describe how program actually occurs
*Demonstrate achieved outcomes

*Ongoing revision and adaptation of the work
*Consolidation of our work

Implementation
| Process
Evaluation

* Accountability/documentation
' Contribute to theory, experience & evidence

Outcome/ Impact Evaluation

"

Performance Measurement | | Developmental Evaluation

6. When
results of the
program begin
foemerge




Results-Based Planning (RBP), Implementation, Monitoring and Evaluation cycle

AuEust September | October | Movember | December| January | February | March April | May | June | July AuEust
Directors’ June:
Sept: Aninual ' nd
Schoal Report N Schodl eport
Year Mid-year year
hegi Dﬂﬂﬁthﬂﬂl‘[ﬂﬂl correction ends
| g Eins I I ' I I
Previous Implementation Reports
yeaenp | | | | | | | R Developmental
Reports . P . ;
il Ongoing Monitoring and Developmental Evaluation Evaluation for
[ internal
I I I I I I accountability
Inform next year's budget process Shows the extent of what we do contribute and inform the
* Outcome-driven, evidence-based and tothe desired results/ outcomes next RBP
fiscally sound [ planning &
' | Planning budget
Furwa_rd F implementation proposal cycle
Planning
|
! m D Divisional RBP submission Funding System '}
sybmiszion WMemao Message Nextyear(s
' : nning
REP Proposal m— m—
submission Ministerial, FBF submission AI FFI' EI"E cle
' Budget
REP Proposal ] : Gov Budzet set - Release
cubmission REP for setting Gov budget RBP zoes throuzh
Treasury Board and Gov
Cabinet New
Fiscal
year
—



http://www.edu.gov.on.ca/morestudentsuccess/transition.html
http://www.edu.gov.on.ca/childcare/professionals.html

Step 4: Learning as we go

Communication is key
*Continue Capacity Building Series
o How to use LM
o LM Basics
o Problems of Practice
o Use example people are interested in
o Share practice and tools
=Pay attention to language

= Make it useful
o Model, be available
o Attention to opportunities



http://www.edu.gov.on.ca/childcare/faqs.html
http://www.edu.gov.on.ca/eng/prospects/section2.html
http://www.edu.gov.on.ca/childcare/paying.html

Using Program Theory to guide DE

" Planning & Budgeting
= Preparing Communication

" Implementation Planning including — — o
developing support resources (external
and internal)

Monitoring and Developmental Evaluation
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http://www.edu.gov.on.ca/childcare/concerns.html
http://www.edu.gov.on.ca/eng/prospects/stories.html

Building Coherence

Province

Districts/Boards

Schools
Classrooms




For vision-and values-driven social innovators
highest form of accountability is internal.

Seriousness of inquiry and resulting learning
constitutes accountability: Are we walking the talk?
Are we being true to our vision? Are we dealing with
reality? Are we connecting the dots between here-and-
now reality and our vision? And how do we know?
What are we observing that’s different, that’s
emerging? (Patton 2010)


http://www.edu.gov.on.ca/kindergarten/whyshouldienrolmychild.html
http://www.edu.gov.on.ca/morestudentsuccess/SHSM.asp
http://www.edu.gov.on.ca/childcare/professionals.html

http://www.edu.gov.on.ca/eng/

Board Improvement Planning for Student Achievement
http://resources.curriculum.org/secretariat/bipsa/

School Effectiveness Framework
http://www.edu.gov.on.ca/eng/literacynumeracy/framework.html

The Improvement Planning Assessment Tool
http://www.edu.gov.on.ca/eng/policyfunding/memos/september2012/Im
provePlanAssessTool.pdf

The Professional Learning Cycle
http://www.edugains.ca/newsite/di2/prolearningcycle.html

Collaborative Inquiry
http://www.edu.gov.on.ca/eng/literacynumeracy/collaborative.html

Student Success Learning to 18
http://www.edu.gov.on.ca/eng/parents/studentsuccess.html

Ontario Education Number
http://www.edu.gov.on.ca/eng/policyfunding/misa/fag.html

Ontario Leadership Framework http://www.education-leadership-
ontario.ca/content/framework

Accepting Schools Act http://www.edu.gov.on.ca/eng/teachers/safeschools.html



